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A. TIhe Spate of Studies

1. The recent spafe of national studies about schools are largely based on
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‘aha)yses of what schools do.lhow they do 1t. what the results arg.,and what )

"théy ought tb bé doing in:.1ight of present and future demands.

2. Recommendations from these studies seem to fall into four categories:
a) structure changes (e.g., finances, salaries, time schedules, special
arrangements); |

b) content changes (e.g., cufr\culum. courses, homework, academic

requirements);

c) -value changes (e.g., traditional - return to the past; forward-lookfng
to the future; combinations of old and new); and,

d). people changes (largely about teachers, calling for quality without a

consensus of what 1t means).

3. While there are many different recommendations - some differing from |

others, some to the point of conflict - there'ére common eléments on which

these recommendations are based:

a) visions of what schools need to do and why;
| b) dissatisfactions with the current state of schools vis-a-vis what the 4
| future will demand of them; " |

b) views th#t the tedcher 1s the ;1ta1 agent for improving Anstruction and

~

Lo

e}

:: 1earn1ng. and the key ingredient to better Anstruction in schools; |
A :
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d) concerns that teachers are not up to this challenge. largely because
8
they are not well enough orepareq ahd also “because current conditions

in schoals are not conducive to-enab11ng teachers to meet 1t.

3

' B. -The Common Elements and ﬁeng 1 Implications for Preparing Teachers
o The v1§]gn You cannot bu\ld something (the schpol) or prepare someone to

do something (to_teach) unless there s a yision of what 1t is vou are
bu11d1ng or preparing someone to do and knowing why. The recommendattonsu
in the reports deal as much with "what ought to be" as they do w\fh *what
45.% To deal with them, 1t 1s necessary:
e) to know what schools shouild be 11ke énd why before recommending any
| plans to prepare teachers to work 1n them. and
b) therefore. teacher educat\on needs to know what schools should be
11ke and why, and not simply to relate to what schools currently are
14ke and currently heed in the way of teachers. in'short, teacher
education, too, needs a vision - rea11st1o, yes, but enlightened as

well.

2. The Dissatisfaction with schools - The dissatisfaction stems largely from
the various and sometimes different visions of the future that are held by

those who engaged in the studies and;what they perceive the future means

for schools and teachers. In any event, any plans or recommendat\ons for
preparing teachers should:
N |
- fArst, start with the reexamination of what the policies and
principles are that undergird the current program of teacher
education - which ones seem to "fit" the particular future and which

ones do not. /
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- second, be followed by an assessmert of what 1s missing - what new

poiicies and principles need to be originated, which ones need to be |

revis: * or changed for the future, and which ones 'should be
d1scarded; and,
- third, be designed with a Strategy for implementation that uill'
| allow for evolving the necessary changes ina real\st\c. efficient

and exped\tﬁous fashion.

* 3. Assuming that it 1s the teacher who 1s the vital agent for instruction and

for improving learning, the nians for change for collegiate-based teacher
education need to consider two major issues: \ |

a) What ought to be the shape and substance, procedures and processes

~ for prepar1ng teachers and,’ 1n that regard what ought to be: o

f (1) " the general responsibiiity for prepar\ng teachers of the
) 1nst1tut1on of h\gher education;
(2)" the specific responsibiiity for prepar\ﬁg teachers of the
teacher education component in the college or university; and,
'. (3) the responsibiiity of the schools themseives for brepar\ng new
, teachers. : , \
b)'ﬂhat ought to be the réspons\b\l\ty,and role of th college or
university for the conditions of work under which the teachers, 1t
prepares must work? (Please note that, for reasons of t\me, { will
not address‘th1s issue in my remarks today. Nonetheless, 1 bél\ere
1t s as‘1mportant fo be addressed by colleges and universities.as

is the issue of preparing teachers.)
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.C. Characteristics of TQQChers in Schools as They are Envisioned in National

Studies

Rather than foChi\ﬁg on specific }ecommendat1ons for teacher education from
various 1nd1v1duai studies, and the§ are few, I'havefaftempted_to synthesize them
and to derive others from what t‘ese studies expect of feacherﬁi From this
analys\s. 1 w\li outline a set';f general 1mp15cét\ons for teacher education.

_In my review of the f\nd\ngs and recommendat\onS'from some twenty
nét\ona11y~f0cﬁsed studies about.scﬁools that have eﬁerged over the past two

years, 1 have identified eight, (8) characteristics about teachers that bear on

 teacher education. Plgaée femember that these characteristics are not explicit 1h

all or, indeed, many of these reports. Instead, they/i?gzaér1ved from them, but,

~An my Judgment, they are consistent with the Qardous perspectives and visions

- -found--in-these-reports. --In short, 1 believe them';o be gener\g to most of the

studies, 1f not specific to each of ‘them. The eight éharacter\st\cs are:
;o

. A teacher should. be a'generally well-educated person.

N -

. A teacher should be an,\ntellecgually curfous person and a person
interested 1in others. ,

3. A teacher should know well the subject matter he/she is expected to teach.

4. A teacher should know and support the essential character of the Amgrjcan

"

society - 1ts history, its gconom\c. political, and social systems, 1ts™
democratic principles of equ\ty. equality, and participation; and, in that.
context, the.character of 1ts public schools; and 1ts evolving academic
Am\ss\on to prepare students to learn, to work, and to engage as'c1t1iens.«
5. A teacher should understand how the student‘learns - how he/she comes to
iearn and why. In short, the teacher needs to understand learners - their

|
development, their circumstances, their cultures, and their modes cf

Tearning.
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6. A teacher should;be the pedagogical manager or “coach" and not the “worker"
| or “player" for. 1earn1ng - that 1s the;role of the student.

1. A teacher should be a continuous learner - about his/her academ\c

respons\b\l\t\es. pedagogy. const\tuents - and be éct\ve in the
Intellectual 11fe of the soc\ety

8. A teacher should be able to Took foruard,to a career in teaching - one

which allows for variation and increased responsibilities and rewards.

D.\’]lnglght_Tegcher Chg;gcter1st1g;_gﬂg;Thg1r Impl\cgtions'?or Teacher .
Ptgpargtién |
| What follows are brief outlines of uhat,lfbe11eve makes up the characteristics
I |have 1isted,..and ;hat seem to be the 1mp11cat1ons for colleges, universities, |
and\EEEBSRS for prepar\ng teachers to have such character\st\cs

1. ‘Th Teac er a_Gener 11y Well Educated Person

- a. Premise - The teacher should be a person who 1s “at home* and secure
in the world of khouledge;\bne who understands genera11§ the major.
academic discipiines well enough to part\c\pate..albe1t modestly, 1n.
their affairs; .one who can serve as an “"academic* or “learned" role
model for students; one who has this general education to undergird J
one's specific instructional assignment. , | |

~: . b. Program Prerequisite - Candidates who have completed, or soon will
complete, a solid general ori11bera1 educaf\on at the collegiate
“level; candidates who have.a broad education in the arts, the
humanities, mathematics, and thé phys\b&l. biological and social

sciences to the extent that he/she has a reasonable knowledge and

conceptual base about them and their relationships to one another




o gnd to societV. .The.1mp11cat1on here 1s more tqﬁard the general or
) 1iberal collegiate education and not to that of teacher education
per se. ) |
¢c. Un r Sraduate - Not conclus\vg; but most reports lean
heavily on a teacher having a spbstant\al general education. Given
present circumstances, that may mean more five-year programs (or

fifth-year programs) and fewer four-year ones.

2. The Teacher as an Intellectually Curious Person and One who 15
Interested ]ﬁ\Q;heré. | ' |
a. g;ém;;g - Educattion 1s essent{ally an -inteliectual activity,
espec1a11y_f§r developing such cr\t\cal sk\lls'as inquiry and .
.problem-solving. Intellectualiy curious people tend to foster

curfosity and inquiry in others, and are themselves more interesting

and interested persong. For teachers, 1nte11ectua1 cur1os1ty -
that behav\or and\the.sk1ll to inquire -- 1s as fundamental as 1is
the teacher's 1n,t;res\t in helping others. | | i

b. ﬁgcru\tment - The need to encourage candidates who have demonstrated ﬁ
curiosity and inquiry jn intellectual matters.‘;a learning, and in

~ others, AN _ .

c. Admissions - The need to find ways and means to identify the
1ntelle;tually curious students who wish to be teachers,
part\culaﬁly amohg:the more academically .able énes. Qt the least, .
1t 1s thoﬁght. the more académ\cally able 4s the poqj'from-which to

start this search.

3. The Teacher és A'Knowledgeable Person about What He/She Teaches
a. Premise - A teadcher 1is expectéd'to teach something, namely, a field

of content or subject or éubJects. As such, a teacher should have
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mastery of the subject matter as follows: 1) scope (breadth and
comprehens\venes§) 6f the academic discipiine; 2) depth (the
level of schoiarly quajﬂty. particularly in the structure and tbpls
of the d\sc\pline and 6ou 1ts knowlgdgé.1s produced and. tested);
3yigghgrgdcg.(thg degree to which the teacher can reconstruct the
concebtaa] structure and organization of knou1édge‘£rom a program of .
study); and, 4) diversity (the ad;quqcy;of;preparqt1oq\1n related.
subject areas from his/her géneralredUCat1on). h '
'b. Program - A concentration in a discipiine or field of étudy-that is

conteived andjcérr\ed out by faculty in that discipline in ways to

assure mastery of 1t. The implication for secondary school teachers -

/

(or s\nglefsubject matter specialists) is more clear than 1t is fbr
elementary teachers (or mu1t1isub3ect'matter“teachers);- It ca}ﬂg
for: (1)_facu1tg41n the d1§c1p11nes fo have a ugl]-cbnce\ved
concenfrat\on of course work that allows.for'mastery and not merely’
an accumulaton of courses in the area; and, '2) a concentration that
"fits® u{th a person's general -or 1iberal education. This
characteristic 55 somewhat 11ke that of the oné abdut general
education except that 1t 1s concentrated in a singie d\Sﬁ\pl\ne or,
in some cases, two related ones, perhaps (e.gr, the double major).
4. The Teacher as Part of the Soclety and a Profession

a. Premise - The American school exists and functions in the context of

the American society. Therefore, 1ts teachers/need to know their
'respons1b111t1es u\th'regard to the further eﬁonom\c. social, and
political deveiopmént of the nation and, increasingly, that

development 1n fheularger world context. Further, the academic or

intellectual m1ss1bn of the American school 1s iooted 1ngsoc1a1 and




. |
moral thought'fron throughout h1story. For Amertoan_schools. that
misston 4s also rooted in a context of equal opportunity and equity
for those‘1t“serves.and for those who serve 1t.. American education
is distinctive and hasievolved over“tjme from these roots and thosé

:_nf'Amertcan politicai, economte-and soclal history. Teachers are a -
oart'of that history and that character. o

b. Program - Teachers will need to know about the political, ecoromic
- and soc\al systems of American society and education's relat\ons to
them Also a teacher should know the ph\losoph\cal underp\nn\ngs of
Amer\can education and 1ts evolution from those roots to better
v understand 1ts current place and role in the soc\ety “This seems to
imply a greater emphasis on a broad histori:al knowledge and on
ethical and ph\losoph\cal thought and soc\al justice. The
responsibiiity for’ the development of this component seems pointed
primarily to faculty in relevant academic discipiines of a college
or university, and not, per se, to Ats teacher education component.
5. The Teacher Knowing the Student '_ | . . i

a. Premise - Teachers are teaching an.\ncré@s\ngly diverse range of

students. They need especially to know how students develop and
Tearn, both individually and collectively.

b. Program - More emphasis on understanding children and adolescents

-

from broader social science perspectives inciuding, for example,

those of anthropology, history and sociology, in addition to that of
psychology; uhtoh currently s too dominant and, understandably, too
Timited. This component also seems to Ymply a need for more

- emphasis on how 1nd1vtdua1s learn and under uhat.\nd\v\duai and

g




broader contextual circumstances. Once more, the 1mp11cat1onx1s,
tnat such knowledge and training will be the responsibiiity of
faculty 1n re]evgnt-academ1c disclipliines throughout the co11ege$wp? o

community rather‘than per sg,tq 1ts teacher education component.

\
\

+6. The fgggher 5; a Pgdagog\cai Manager or Coach W \
{ _;gmlsg ~ Emphasis on he]p\ng others to acquire and understand |
knouledge and undergirding concepts 1n the knowledge base>to allow '
for- 1nqu1ry and for solvin problems . Less emphasis on the teacher
as t\e source of knouledge per se. |
b g;gg;gm - Fewer spec\al\ze courses in methods. Instead, the
téncher should have a brpader~‘now1edge base and understanding about
sources of knowledge and'curr1cu1§. énd about ways to ne11ver 1t
o “ (e.g;.ined1a./£echnolog§). Teachers to be trained more in the mode

of “soaching.' rather than 1n the formal lectuné or>know1edge-g1v1ng

mode. Hdre of this pedagogical training should be in clinical,

rather than in academic, settings. More d\rect,co]]abbfat\on and

\

work with teachers who already are able managers or coaches'ot

learning by students.- This could (or should) lead‘tO'more close and

susta1n1ng collgborative anrangements between colleges and schools

in the c¢1inical or pedagogical training of teachers.




1.

- 10 -

The Teacher as a Contihuous Learner

a.

Premise - As.new.knowledge, new technologies for 1nstructlon.:new
pedagogical problems and“the llke,arlse. the teaching role changes. A
teacher who 1s constantly learning and 1mprov1ng his/her knowledge

base._pedagoglcal skills, and overall teaching capacity is more able to

. meet new chalienges and to better assess and use new tools for

, | .
instruction. _ | e

Program - ‘Schools would be xpected to hdlld'ﬁore sustaining and
systematic oh;the-Job.teacher development actlvltles -More of 1t will,
be school- based or school-foc. sed, rather than campus-focused.
(Exceptlon aupgrad1ng knowledpe in subject areas for speclallst
teachers.) lt 1s expected- tha* teachers will recelve m%re help from

peers and colleagues in thelr schools rather than from dutslde

'speclallsts. such as those 1n\teacher -education units. or specialists 1n

central offlces of school systems Arrangements will change in school
to allow for on-the-job teacher deyelopment to take'plate on a regular

basis,.e.g., {time for teacher exchanges, observation of| others.

Perhaps more study and sabbaticail leavevopportunltles fbr teachers.

-Also, more leadershlp by principails 1s expected in managlng

lnstructlonal and teacher development programs. Flnally. teachers wlll

be expected to partlclpatelmore broadly\ln the intellectual 1ife of the o
communlty. beyond that strictly related q§ teaching. To accompllsh

thls uould mean (l) vlewlng teachers as pefrs with other professlonals

- less separatlon, for example, of math teAchers from mathematlclans

and other math-related professionais, and, XZ) opportunities for

" teachers to prodyce lntellectual property (e\g..-to write, to advise).
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8. The Teacher as a Career Person

a.

Premise - There 1s 11ttle opportun\ty for a teacher to advance and be‘

//.
rewarded as a teacher w\thout 1eav1ng the classroom. Teachers should

not have to leave teach\ng to advance themselves profess\onally New
arrangements need to be made for teachers to advance and be reuarded

\
for teaching and for other respons\b\l\tﬂes related to teaching while -

teaqh\ng -
P._QS._L- I\l<.
(l)lﬁgrtt ;ghgmes.\sEyalgat1ng teacher's perﬁprmance in the'context of
the performance of otherlteachers and/of in relation to individual
_»student~goa1s.' One may also assume that part of the judgment about
merit might be related to a teacher's personal initiative in

»7further development such as courses taken at institutes and

colleges, not uniike current schemes of added salary increments for.

college credits earned.. If 50, that could build a market for
colleges, but 1 assume more in academic, rather than professional,

cSBrses N

'beg\nn\ng' level to 'master' level. 'Perh ps, again, part of the
~.

//assessment will be based on the teacher's self-initiated further

(2) Career ladder schemes. The advancement o{%teachers trom

development (e.g., college courses). Also could mean that a

teacher would have to acqudre sk\lls,to supervise others. Training

for the latter might also invoive do!lede\l vel courses - perhaps,

more for professional, rather than acad;yfc.,courses.

(3) Differentiated teachtng rnles, Creating different kinds of roles

for some practicing teachers enables them to he}p other teachers

-

\ 1z
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while still teachtng (full ‘or reduced aoad) This implies

1dent1fy1ng some teachers who would serve as resources for staff

/ | development of other teachers‘jn their schoo]s. as, for example,

Vs skilled in classroom research. Each might be given time ang/or
added sa1ary\1ncent1ves (e.g., subsidized *chairs*) to use their
spectalttes to assist other teachers.. Teachers with such
speciaities and having such arrangements might be used to replace
other specialists now found in teacher education programs. e.g., |
those who supervise interns, conduct on-the-job workshops, develop

curriculum, -etc. as well as some staff specialists pow found in

(a) a'teacher who also %s & scholar in a dtsctpltne. {b) a teacher .

~ who also 1s a trainer of other teachers, and, (c) a teacher who also

central offices of school‘systems Teachers with these spectalttcs.

parttcu1ar1y those in scholarshtp or research. should also be more

able to relate more directly to academic speclalists, e. g » scholars

in the discipiines, researchers in un\vers1t1es. without havtng to
go through 1ntermed1ar1es. €.G., curriculum supervtsors. teacher

education faculty.

Please note that in out11n1n§ these expected teacher characteristics and:f
their implications for teacher educattcn‘ 1 have not made any mention about
research bearing on them. By and large,—the nattonal studtes did not address the
area of research in their reviews and recommendattons for 1mprov1ng schools and
teachers in them. This omission 1s understandable for thegj&udtes did not focus

on either research in general or specifically on the role research does_or might

! .
/ ——

e~

play to change scheols. Certainly, some of them used research data and findings ™

—

(their own and that of others) to present the current state of schools and to

13
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// ‘ retnforce some of their recommendations. However, with an exception or two, the
studies about schools are moot on~the matter of research as i1t bears or might bear
on improving school§ or prepar\ng_teachers.;
.. } p i
E. Genergl Symmary for Teach:: Educatton

1. Before being a c7nd1dafé for teacher éducatAon. a person sﬁould already be,

1

or should be‘wel)/bn the way to, being, generally well-educated. There is

/

teacher education or during 1t but, increasingly, 1t seems to add up to

\ no consénﬁus wﬁ@ther or not that implies completion of college before
/

more than four years to develop a teacher. Also, this characteristic of a

well-educated teacher has fmplications for current 1iberal or general

!
ha
- /

undergraduate education.

NI

2. Clearly, ﬁhere is an expectation that teacher education will recruit and

select more academically able, more suitable (e.d.. intellectually cur\bué) |
candidates from the pool of students who are well-educated. The quarrel is

not over quality in general, but.,rather. what "qualities" should be sought.

3. Beyond the general education level, developing a teacher‘§ profes%\onal
knowledge base will be more the responsibility of the whole college and

university rather than in the teacher 74ucat1on component, especially in

the areas of: ‘ -
e './

d) philosophy, history, economics and political science (re the

P /5mer1can society and the role of education in 1t);

.
‘;./
1

‘ b) the social sciences, especially about ch)ldren and adolescents and
j

how they: develop and learn; ind,
| c; the academic disciplines for subject matter teacher spectalists

..

5\ - ' (particularly for secondary school teachers).

|
‘ Q '
- ERIC S 14

N . Y . W
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4. Professional or c11n1caT'tra1n1ng for teachers will be less dependent. on
teacher education faculty and, Anstead, Wil be more collaborative between
such faculty with realfschoels and_teachers in themr1n the fo]lowtng Jays:

a) learning how to teach;-parttcylarly how to manage and coach learners;
b) continuing to learn and develop on-the-job;

c) advancing one's career as a&teacher continuing to teach.

In short there seem to be expectat\ons that the colleges and universities |
1n general, rather than their teacher education components alone, along with the

schools themse1ves. should take more responsibiiity for prepar\ng teachers. Th\s_

broadened reSpqnstbtlty could mean that the teacher education-unit in higher

_'educatton will be less responsible forfdjrectly brov\d\ng all or the bulk of the

programs to ‘prepare teachers. However, 1t may need to take on added--and in some

- Cases, new-~responsibility, namely,- to.be aﬁmoreﬂeffectiveucoordinator~betweenj—w~"*””“*53"f

mainstream college faculty and school personnel to monitor their collective work

to produce quality teachers. To repeat, the teacher education 'unit will not be

‘expected to carry as much of the direct responsibility for preparing and helping

"teachers as 1t now has. That, alone, could lead to various possibilities for the

|
future construction of teacher education units in terms of size and kinds of

faculty, assignments, and{programs. If neither the general college nor university

community nor the schools accept what appears to be their emerging collaborative

responsibiiities for preparing teachers, 1t could lead to different forms‘of¢

- teacher education such as: (1) a return to separate free-standing collegiate

level teacher training institutions; (2) entrepreneuriail programs offering various

‘kinds of training \nst\tutes. seminars (by existing or new non- prof\t or

| prof\t -making organ\zat\ons. by school systems themselves, teacher organ\zat\ons.

124

'even state education agencies); or, (3) 11tt1e or no pre-service teacher

15
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education, leaving those who become teachers to learn solely or almost wholly

on-the-job. A1l are possible; none seems desirable.

. . /)
F. Learning from Another Study (An-aside or a relationship)

Education has not been the only activity that has recently undergone o '51

examination and study. Perhaps, the best known "other" recent study of this kind -

is that about America's best-run companies and businesses, as reported in the

best-selling book, Ih Search of Excellence. That study identified eight basic

principles that uere-percé\ved as basic to the success of a sample of best-run

~companies. Perhaps, they are relevant here. - In ahy event, here they are with a

comment or two about their relevance to teacher education and schools.

4
§

1. A blas for action - do something, rather than cycles and cycles of énalysﬁs ’
and reports. (At the very ieast, this impiies a need for higher education

officials, especially those reponsible for educating teachers, to actively
lead and do, and not only to study and adV\se.)

2. Stay close to the customer. (For schools, that's the student; for teacﬁer
education, that's the teacher). ;

3. Autonomy and entrepreneurship - bfﬁak1ng 1nto small units. (The 1nd1ﬁﬁdqa1
school as the locus of teaching and\learn1ng which 1s 1ncreas1ngly apparent
from other research, such as that on effective schools and how to‘\mytove
them, resulting in various school-based management schemes, school the
plans.) For teacher education, 1t could mean preparing teachers avé other
school-based personnel (e.g., principals) with greater capacities to make

‘instructional decisions.
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4: Productivity through people - an awareness in all involved that their pest

efforts are essential and that they will share in the rewards of sdccess.
(To me, that calls for those responsible for teacher education to learn
from their produ;ts~- practicing schonl personnel - -as well as from:thetr

learned colleagues.) -

. Hands-on executives. Insisting that the top managers (e.g., deans,

presidents, etc.) keep in touch with the enterprise's essent\al bus\ness.‘.
(In th1s~jnstance. that essential bus\nessi\s.prepar1ng ﬁeachers ahd

1mprdv1ng'schools.)

. Stick to the knitting - sta&\ng w\th‘the bus\ness or program the enterprise

knows and does best.. (In this 1nstance..that means educating teachets.
first, and conduct\ng-feseafch related to that, and research about learning
more generally, to'sdpport the effort to prepare teachers who can help

others to learn.) -

..S1mp1e form, lean staff - few administrative layers, few people at the

upper levels. (This, too. has 1ts implicatons for educating teachers,
espec\ally for their cl\n\cal training and further development on-the-job.
The capacity for helping them in both oases‘needsfto be more

school- focused “4f not, school- based.‘ it does 1ess good when 1t res\des or
s focused elsewhere. It also %mpl\es that those who help them should
probably be among them - in schools - rather than somewhere else - in

colleges.)

. Simultaneous loose-tight properties - fostering a climate in which there is

/

dedication to the centra} values of the-enterpr\se combined with tolerance
for all staff who accept those values. (At the very least, this implies
the need for more equal status of teachers with those in h\gher education.
They are not "teachers as students;" they are peers, It also 1mp11es. for

me anyway, dcademic, intellectual, or professional freedom for teachers,
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not uniike that so properly and zealous]y guarded by those 1n higher
educat1on )

;;k , Thése principles der\ved,from'sdchessfuljbus1nesses ‘may not be directly “on

5 ] the mark,” but they are hardly unrelated to the health and_well-be1ng and

X lﬂsefulness.o any enterprise, 1nc1ud{ng.that of teacher education. In\short; they
5 affirm that the chances of success are grsater when an enterprise knows’uhat to do
and why; whép 1t focuses on that task and does 1t well; when 1t keeps the task as
simple as poss\Ple. when 1t uses 1ts resources to do what its resources must de to
accompl\sh the task and by engender\ng trust. Trust, now there's a novel base on

which to build efforts to prepare teachers.
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